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Indiana University 

Jacobs School of Music, Music Education 

Learning Processes in Music – E530 – 40475 – Spring 2023 

M, W: 11:30 AM to 12:45 PM 

 

Instructor Information:    

Dr. Peter Miksza 

Office Hours: By appointment 

Simon 145H; 812-855-7253 

pmiksza@indiana.edu 

 

Course Description: 

The central purpose of this course is to challenge students to consider how learning theories may be applicable to 

their work in music education. The course will begin with a survey of several foundational theories that have had a 

strong influence upon contemporary approaches to educational design: information processing theory, social 

cognitive theory, and constructivist theories. The intersection between music pedagogy and popular concepts 

pertaining to culturally responsive pedagogy, motivation, and creativity will also be explored. The students will 

work to integrate music education research into their understanding and application of each topic. The assignments 

in this course are designed to (a) engage students in reflective thinking, (b) foster basic scholarly skills (i.e., 

searching, understanding, applying, synthesizing), and (c) provide opportunities for applying ideas to their own 

teaching settings.  

 

Required Text: 

• Ormrod, J. E. (2020). Human learning (8th ed.). Pearson. 

• McPherson, G. E. (Ed.) (2015). The child as musician: A handbook of musical development (2nd ed.). New 

York, NY: Oxford University Press. [Available as an e-text via the IU library] 

• Schunk, D. H., Meece, J. L., & Pintrich, P. R. (2020). Motivation in education: Theory, research, and 

applications (4th ed.). Pearson.  

 
Objectives: 

Upon completing this course students will be able to… 

1. Discuss the nature of learning theories and reflect on the meaning of learning theory to their own practice. 

2. Compare, contrast, and apply foundational learning theories. 

3. Compare, contrast, and apply a variety of approaches to studying motivation. 

4. Compare, contrast, and apply a variety of approaches to studying musical creativity. 

5. Find, summarize, and critically review music education research. 

6. Apply a research-based, theoretical construct of their choice to a critical problem in their field. 

 

Attendance: 

This class will feature group discussion and presentations of student work fairly regularly. As such, it is important 

that students attend class regularly in order to maintain a productive and meaningful learning environment. 

Excessive absence is not acceptable. Students who anticipate they will not be able to attend class for whatever 

reason should discuss this with me immediately.  

 

Assessment: 

The point breakdown of the course grade is as follows: 

30 Study Review One: Summary 

30 Study Review Two: Summary and Critique 

30 Study Review Three: Summary and Critique 

35 Discussion Posts (7 @ 5 each) 

30 Paper Topic 

100 MEJ Paper and Class Presentation  

255 TOTAL 

 

Grading (in percentage): 

A+ 97-100      B+ 87-89     C+ 77-79     D+  67-69    F Below 60                         

mailto:pmiksza@indiana.edu
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A 93-96      B 83-86     C 73-76     D    63-66 

A- 90-92      B- 80-82     C- 70-72     D- 60-62 

 

Assignments – in addition to content, writing quality is an important criterion for each assignment – all 

assignments 12pt font, Times New Roman, double-spaced, 1-inch margins: 

 

1) Discussion Posts: Students will contribute to discussion posts for topics as indicated in the syllabus. The 

content of the post should be no more than 300 words and should address these two questions: (a) What did 

you learn from the reading(s)? and (b) What questions do you have? 

 

2) Study Review One - Summary: Students will search and find an article relevant to information processing 

concepts to summarize. The write-up must include information pertaining to the following components of a 

research study: (a) What was the purpose of this study? (b) What was the background or framework for the 

study? (c) How did the researcher go about studying this issue (method)? (d) What were the findings of the 

study? (e) How is this study emblematic of behaviorism? (2.5 page maximum)  

 

3) Study Review Two and Three - Summary and Critique: Students will search and find an article relevant to 

social cognitive concepts (2) and culturally responsive teaching (3). The summary component of this study 

is the same as assignment one above. The critical component of this assignment should address something 

in each of these three categories: (a) Introduction - Was a case/rationale for the study made? Is the prior 

evidence convincing? Is it clear what’s being studied? Was the previous research adequately synthesized? 

(b) Methodology - Could you replicate this study? Do you have a sense of the limits regarding 

generalizability given the sample, procedures, and/or context of the design? (c) Discussion - Do you agree 

with the author’s conclusions? Are they justified? Are there issues that were overlooked? (3 page maximum)  

 

4) MEJ Paper Topic and Reference List: Students will submit a rationale and description of the topic they 

have chosen for their MEJ-style paper that will not exceed 1.5 double spaced pages of text. The rationale 

should resemble the opening text of an MEJ article. Students will also submit a reference list of 10 refereed, 

research sources they intend to use for their final project (adhere to APA format 

https://owl.english.purdue.edu/owl/resource/560/01/). 

 

5) MEJ Paper and Presentation: Students will produce a Music Educators Journal-style paper. See detailed 

assignment guidelines on Canvas for a more specific description of the required materials (10-page 

maximum length of text). Students will also present their work to the class as a 5-minute lighting talk. 
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Learning Processes in Music – Course Schedule – Miksza 

Date(s) Topic Required Readings Assignment Due 

1/9 Course overview   

1/11 The Nature of Learning 

Theories 

O’Neill & Senyshyn, How learning theories shape our understanding (pdf)  

1/16 Labor Day   

1/18 Information Processing  Ormrod, Basic components of memory (chapter 7) 

Ormrod, Long-term memory storage and retrieval processes (chapter 8) 

Discussion Post 

1/23 Information Processing  Sweller, Human cognitive architecture (article) 

Owens & Sweller, Cognitive load theory and music instruction (article) 

 

1/25 Information Processing  McPherson/Mills & McPherson, Musical literacy (chapter 9) Study Review 1 

1/30 Information Processing  Ormrod, Transfer, problem-solving, and critical thinking (chapter 13) 

Tan, Concept teaching in instrumental music education (article) 

 

2/1 Social Cognitive Theory Ormrod, Social cognitive theory (chapter 5) Discussion Post 

2/6 Social Cognitive Theory Hewitt, The effects of modeling, self-evaluation, and self-listening on junior high school 

instrumentalists’ music performance and practice attitude (article) 

Ritchie & Williamon, Primary school children’s self-efficacy for music learning (article) 

 

2/8 Self-regulation Ormrod, Metacognition, self-regulated learning, and study strategies (chapter 12) 

Miksza et al., Developing self-regulated musicians (pdf) 
 

2/13 Self-regulation Miksza et al., Self-regulated music practice (pdf) Study Review 2 

2/15 Constructivism Webster, Construction of music learning (‘MENC Handbook of Research on Music Learning, 

V.1,’ chapter 2) 

Wiggins, Teaching for understanding (‘Teaching for Musical Understanding,’ chapter 1) 

 

2/20 Constructivism Beineke, Creative learning and communities of practice (article) 

Brown, Collins, & Duguid, Situated cognition and the culture of learning (article) 

Paper Topic 

2/22 Constructivism McPherson/Wiggins, Musical agency (chapter 6)  

2/27 Constructivism Hmelo-Silver, Problem-based learning: What and how do students learn? (article) 

Kirschner, Why minimal guidance during instruction does not work (article) 

Hmelo-Silver, Scaffolding and achievement in problem-based and inquiry learning (article) 

 

3/1 Culturally Responsive 

Teaching 

Gay, Preparing for culturally responsive teaching (pdf) 

Butler et al., Equity and access in music education (pdf) 

Discussion Post 

3/6 Culturally Responsive 

Teaching 

Kelly-McHale, The influence of music teacher beliefs and practices on the expression of 

musical identity in an elementary general music classroom (pdf) [OR] Carlow, Diva Irina: An 

English language learner in high school choir (pdf) [OR] Abril, Responding to culture in the 

instrumental music programme (pdf) 

 

3/8 Culturally Responsive 

Teaching 

Schmidt & Smith, Creating culturally responsive ensemble instruction (pdf) Study Review 3 

3/20 Motivation McPherson/Evans, Motivation (chapter 17)  

3/22 Expectancy-Value Motivation in Education: Chapter 2 Discussion Post 
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Wigfield et al., Change in children’s competence beliefs (pdf) 

3/27 Attribution Motivation in Education: Chapter 3 

Austin & Vispoel, Success and failure in classroom music (pdf) 

 

3/29 Goals and Goal 

Orientation 

Motivation in Education: Chapter 5 

Matthews & Kitsantis, Group cohesion, collective efficacy, and motivation climate (pdf) 

Discussion Post 

4/3 Self-determination 

Theory 

Motivation in Education: Chapter 7 

Evans et al., The role of psychological needs in ceasing music (pdf) 

 

4/5 Implicit Theory of 

Ability 

Wang et al., Achievement goals, implicit theories, and intrinsic motivation (pdf)  

Adams, Adolescent self-theories of singing ability within a choral hierarchy (pdf) 

Discussion Post 

4/10 Creativity Webster, Creative thinking in music: Advancing a model (pdf) 

Norgaard, Descriptions of improvisational thinking by developing jazz improvisers (pdf) 

 

4/12 Creativity McPherson/Burnard & Kuo, The individual and social worlds of children’s musical 

creativities (chapter 26) 

Barrett & Gromko, Provoking the muse: A case study of teaching and learning in music 

composition (pdf) 

Discussion Post 

4/17 Creativity Webster, Refinement of a measure of creative thinking in music (article) 

Kratus, A time analysis of the compositional processes used by children ages 7 to 11 (article) 

 

4/19 Creativity Burnard, How children ascribe meaning to composition and improvisation (article) 

Sawyer, Group creativity (article) 

 

4/24 Presentations  MEJ Paper 

4/26 Presentations   

 

IU POLICY 

 

Health and Safety. IU will continue to follow recommended public health guidance. In recognition of all IU community members owe to each other, we expect 

every member of the IU community will adhere to all current policies and practices. For current information on that guidance see 

https://www.iu.edu/covid/index.html. 

 

Academic Misconduct. Refer to the Code of Student Rights, Responsibilities and Conduct: http://studentcode.iu.edu/. 

 

Counseling and Psychological Services. http://healthcenter.indiana.edu/counseling/index.shtml. 

 

Students Needing Additional Financial or Other Assistance. The Student Advocates Office (SAO) can help students work through personal and academic 

problems as well as financial difficulties and concerns. SAO also assists students working through grade appeals and withdrawals from all classes. SAO also has 

emergency funds for IU students experiencing emergency financial crisis: https://studentaffairs.indiana.edu/student-advocates/. 

 

Students missing class for a religious observance can find the officially approved accommodation form by going to the Vice Provost for Faculty and Academic 

Affairs webpage for religious accommodations: (Religious Observances: Teaching Resources: Faculty Resources: Office of the Vice Provost for Faculty & 

Academic Affairs: Indiana University Bloomington). The form must be submitted at least 2 weeks prior to the anticipated absence. 

 

https://www.iu.edu/covid/index.html
http://studentcode.iu.edu/
http://healthcenter.indiana.edu/counseling/index.shtml
https://studentaffairs.indiana.edu/student-advocates/
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Accessibility and accommodation. Indiana University is dedicated to ensuring that students with disabilities (e.g., chronic health, neurodevelopmental, 

neurological, sensory, psychological & emotional, including mental health, etc.) have the support services and reasonable accommodations needed to provide 

equal access to academic programs. To request an accommodation, you must establish your eligibility by working with ability Services for Students 

(iubdss@indiana.edu or 812-855-7578). Additional information can be found at accessibility.iu.edu. Note that services are confidential, may take time to put into 

place, and are not retroactive; captions and alternate media for print materials may take three or more weeks to get produced. Please contact your campus office 

as soon as possible if accommodations are needed. 

 

Bias incidence reporting. Bias-based incident reports can be made by students, faculty and staff. Any act of discrimination or harassment based on race, 

ethnicity, religious affiliation, gender, gender identity, sexual orientation or disability can be reported through any of the options: 1) fill out an online report at 

https://reportincident.iu.edu/; 2) call the Dean of Students Office at (812) 855-8187. Reports can be made anonymously at https://reportincident.iu.edu 

 

Sexual misconduct and Title IX. As your instructor, one of my responsibilities is to create a positive learning environment for all students. IU policy prohibits 

sexual misconduct in any form, including sexual harassment, sexual assault, stalking, sexual exploitation, and dating and domestic violence. If you have 

experienced sexual misconduct, or know someone who has, the University can help. If you are seeking help and would like to speak to someone confidentially, 

you can make an appointment with the IU Sexual Assault Crisis Services at (812) 855-5711, or contact a Confidential Victim Advocate at (812) 856-2469 or 

cva@indiana.edu. It is also important that you know that University policy requires me to share certain information brought to my attention about potential 

sexual misconduct, with the campus Deputy Sexual Misconduct & Title IX Coordinator or the University Sexual Misconduct & Title IX Coordinator. In that 

event, those individuals will work to ensure that appropriate measures are taken and resources are made available. Protecting student privacy is of utmost concern, 

and information will only be shared with those that need to know to ensure the University can respond and assist. I encourage you to visit 

http://stopsexualviolence.iu.edu/index.html to learn more. 

mailto:cva@indiana.edu

